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be a growing interest in conflict

resolution and prevention
programs in U.S. school systems.
Some of these appear solely as
attempts to stop further discipline
incidence. Others, however, are
secking ways to teach students
better communication skills and
methods to resolve conflict. Some
are teaching and using methods that
rectify harm and heal relationships
for all parties, including the school
community at large. This latter is
the underlying principle of
restorative justice.

It’s good news that there seems to

Resulting from efforts to find
successful long term methods to
deal with the harm caused by
criminal and discipline issues, once
traditional methods are making
their way to the forefront in juvenile
justice today. Under varying names,
these restorative justice methods
seek to hear all parties involved, heal
all parties involved and repair the
harm caused to the victim and

community. These methods are in
sharp contrast to existing retributive
or zero tolerance practices, which
have sought to take away power
from the offender through

punishment.

Enter a model of conflict
resolution intervention that focuses
on the victim, the offender and at
appropriate times and contexts, the
bystander(s) of the offense in a
unique manner, which gives space
and voice to all parties involved.
The method is restorative justice, an
approach exercising the constructive
engagement of conflict in a
deliberate and dignified manner
that works to repair harm through
the use of respectful, authentic and
humane problem-solving dialogue
between and among parties.

Restorative justice offers the
opportunity to heal the pain
suffered by the victim and
community and repair the harm
caused by the offender. This process

Continued on page 7
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elcome to the third issue

of the new Fourth R.

Our theme for this issue
is Restorative Justice in Schools. We
have three exciting articles. The
first, by Robert Hosea and De
Palazzo, is an overview of restorative
justice in schools, and what is
currently happening in the field.
The second, by Moriah Tuchman
and Elizabeth Lowrey describes a
restorative justice collaboration
between George Mason University’s
Institute for Conflict Analysis and
Resolution and Fairfax County
Public Schools. Ron and Roxanne
Claassen, authors of the third
article, presented a packed session
on “Restorative Justice in Schools:
Creating a Restorative Discipline
System” at the last ACR conference.
Our three Section Co-Chairs also

continue their regular column,
“Slivers from the Chair.”

Our next issue’s theme is Conflict
Resolution and Higher Education.
Are teacher education programs
incorporating courses in conflict
resolution? What are the latest
developments in undergraduate and
graduate programs in conflict
resolution? How are colleges and
universities dealing with conflict
resolution on the campus? Our
readers are invited and encouraged
to submit articles on Conflict
Resolution and Higher Education,
and to suggest experts who might
want to submit articles.

Future themes for The Fourth
R are:

(1) Early childhood programs in
conflict resolution. How are
we starting our youngest
students off with good
conflict resolution skills?

(2) Connections between conflict
resolution and the academic

EDITOR'S NOTES

Meet the Editor of The Fourth R

MarciaSweedler is an Assistant Professorin the Department
of Conflict Analysis and Resolution, Graduate School of
Humanities and Social Sciences, at Nova Southeastern
University, where she teaches both online and residential
courses. Prior to that she was in charge of Conflict
Resolution and Mediation Services for Fairfax County Public
Schools, was an elementary school principal in FCPS, and a
mediator forthe Northern Virginia Mediation Service.

program. There is a
perception that teaching
conflict resolution in schools
and establishing conflict
resolution systems in schools
uses time that should be spent
on academics. Can conflict
resolution curricula be
integrated into language arts,
social studies, and other
academic curricula? And,
given the current emphasis on
school wide and statewide
testing, what is the impact of
conflict resolution models and
teaching on academic
performance?

(3) Current programs and
curricula in conflict
resolution. We've had
elementary, middle, and
secondary school conflict
resolution programs serving us
well for some years. Are there
newer programs that bring us
something different? Have our
old favorites been updated in
significant ways? Has there
been any research addressing
the success of any of these
programs?

I ask our readers to let me know
which of these themes is of
particular importance to you so that
we can order them in response to
your interest, and to suggest other
themes as well.

Please e-mail me your ideas, your
comments on this issue’s articles,
articles on any one of these themes,
and suggestions of experts in the
field who should be contacted to
write on any of these themes. My e-
mail address is msweedle@nova.edu.

Sincerely,

Marcia Sweedler

Editor, The Fourth R

Call for Submissions
toThe Fourth R

Please submitunpublished articles that
provide pertinentand engaging
information, researchresults,
practitionertips, and/orexamples of
programmatic successinthe area of
conflictresolutioneducation. The
editor, Marcia Sweedler, will review
submissions onarolling basis, and will
recommend forpublicationthose
entries that provide freshideas and
perspectives. The author will be asked
to provide a photo to accompany the
article, preferably viae-mail. Authors
will also be asked to sign a Permission
toPublishagreement.

News updates, Sectioninformation,
calendarinformation, and letters to the
editorarealsowelcome.

All submissions should be
e-mailedwith complete contact
information (name, address, phone,
fax, e-mail, professional affiliations)
toMarcia Sweedler, Editorof The Fourth
R atmsweedle@nova.edu.
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EDUCATION SECTION REPORT

Slivers From the Chair

by Jo Dee Davis, Peggi Chute and Kathy Bickmore, Education Section Co-Chairs

reetings Education Section
members from the Tri-
Chairs—or the “three-

legged stool,” as we call ourselves.
There is much of interest happening
in the Section, and also there are
many opportunities for your

zinput and involvement,
summarized below.

First, with great pleasure, we
welcome Erin O’Grady, the newly
hired Education Program Associate
at ACR, who comes with an
impressive vita and experience in
conflict resolution. She has been
involved in conflict resolution work
since she was a high school
mediator, and now, with a master’s
degree from Georgetown University
and other work experience, she will
plan, develop and implement the
goals for strengthening conflict
resolution education initiatives and
involvement across ACR, as
outlined in the successful Compton
grant proposal. Erin will be
facilitating communication and
education-related initiatives across
all levels of the ACR. The
Education Section leaders (the “Ed
Heads”) welcome her warmly, and
we look forward to supporting her
work as she supports ours.

We are pleased to invite you to
the National Conference on
Conflict Resolution Education in
May, which is being sponsored by
ACR on behalf of the Education
Section, the Ohio Commission on
Dispute Resolution and Conflict
Management, the Interfaith Center

for Peace, and the Ohio Resource
Network. This cutting-edge event,
titled “What Works! Innovations in
Conflict Resolution Education:
Early Childhood to Higher
Education” (a mouthful but
descriptive!), will be held in
Columbus, Ohio, May 5-8.
Registration is now being accepted.

On behalf of the Education Section,

ACR is sponsoring the appearance
at this conference of Dr. Maurice
Elias. He will give a keynote address
entitled “Conflict Resolution
Education and Social and
Emotional Learning: Preparing
Children for the Tests of Life,” and
will also present a workshop, “Key
Elements in Implementing and
Sustaining Learning Communities
Built on Character, Conflict
Resolution and Social-Emotional
Learning.” Many of this conference’s
sessions and workshops are being
presented by Education Section
members. There is also a track of
conference sessions for and led by
high school students. There will be
a strong focus on research as well as
practice at the conference. We are
very pleased to welcome the ACR
Research Section, which will be
joining us for its own meetings in
conjunction with this conference.
For more information and to
register, see www.disputeresolution.
ohio.gov/NCRE.htm, or

WWW.peace-center.org.

On Thursday, May 6, from 4 to
8:30 p.m. at the conference hotel in

Columbus, there will be an ACR

Education Section Meeting for
networking and planning. All
members and any others interested
in conflict resolution education are
most welcome. If you have concerns
or ideas that you would like to put
on our agenda, please contact any of
the Section Tri-Chairs.

You are invited to join in
supporting the National Youth
Violence Prevention Campaign,
“Building Safer Communities Peace
by Peace,” March 29-April 2. This
initiative is again co-sponsored by
ACR. Its goal is to raise awareness
and to educate students, teachers,
school administrators, counselors,
school resource officers, school staff,
parents, and the public on effective
ways to prevent or reduce youth
violence. The campaign is especially
encouraging schools to participate
by hosting in-school violence
prevention conferences, ideally on
Friday, April 11th. Please get
involved in your community, and
find resource materials, by visiting
the ACR Web site at
www.ACRnet.org.

Finally, we join The Fourth Rs
excellent new editor, Marcia
Sweedler, in urging you to submit
articles, information, and letters to
the editor to our Section’s
newsletter. The whole is the sum
of its parts (and more!): you are a
part of something essential and
exciting. Your voice and your
energy are needed to build activity
in our Section and to make this a
better world.
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Filling the Gap Between Conflict Resolution and
Discipline: ARestorative Justice Approach

by Elizabeth Lowrey and Moriah Tuchman

chools are constantly looking

for new ideas on how to

decrease instances of discipline
problems, such as bullying and
violence, and how to increase a
sense of community—the general
idea being that an enhanced sense of
community and responsibility will
aid in the reduction of behavioral
issues and increase the focus on
education. However, commonly
utilized, traditional disciplinary
measures that focus on
punishment—detention,
suspension, expulsion, etc.—clearly
have not been able to put an end to
discipline problems and violence in
schools, nor do they help to create a
cohesive school community.

School systems are faced with a
need to decrease the number of
expulsions and suspensions per year
but are given few alternative outlets
for addressing the increasing
number of offenses committed by
students. Some cases can be handled
through mediation, but others, such
as bullying, are not appropriate for
the traditional mediation model, so
they are handled with traditional
discipline practices instead. In the
current discipline system, students
frequently become repeat offenders,
never taking responsibility for or
understanding the effects of their
crimes. However, schools do not
have to be stuck in an either/or
situation with only two options of
dealing with discipline issues. One
real alternative is the use of
restorative justice as a supplement to
mediation and an alternative to
traditional discipline.

Elizabeth Lowrey received her master’s degree at the Institute
for Conflict Analysis and Resolution at George Mason
University, where she was the training coordinator for the
University Dispute Resolution Program. In 2003 she was the
keynote speaker at the Fairfax County 11th Annual Northern
Virginia Regional Student Mediation Conference.

Moriah Tuchman graduatedin 1996 from the University of
North Carolina, Chapel Hill with a degree in Education and
went on to teach English at Chapel Hill High School in
Chapel Hill, NC. In 2000 she entered the master’s degree
program at the Institute for Conflict Analysis and
Resolution at George Mason University.

Pilot Project

As part of our coursework as
master’s students at the Institute for
Conflict Analysis and Resolution
(ICAR) at George Mason
University, we undertook a yearlong
restorative justice project, which
required the integration of both
conflict theories and practice. We
paired with the Fairfax County
Public School System, the largest
county in Northern Virginia, to
create training materials and
presentations on restorative justice.

We ultimately partnered with
Fairfax High School to help its
existing peer mediation program
develop a restorative justice
component. We trained the
program coordinators and the peer
mediators in restorative justice
principles and practices and helped
the school begin to figure out the
structural and procedural issues of
implementing the new component
into their current discipline system.
We were encouraged to see that the

peer mediators were excited to add a
new set of tools to their conflict
resolution repertoire and the
administration could easily identify
cases that fall in the gap between
mediation-appropriate and
traditional discipline.

Whatis Restorative Justice?

In a restorative justice model, the
mediation model is adapted to a
victim/offender situation. The
objective of the process is to
understand the effects of the
offender’s behavior on the victim
and the community. The offender
gets to express remorse and/or
apologize. It gives both victims and
offenders an opportunity to express
their feelings and be heard, and
through this conversation the
parties have a chance to listen and
to understand the motivations of
the other. The goal is for them to
develop a plan for how they will
associate in the future and/or what
type of restitution is needed. Unlike
regular mediation, where the

Continued on page 6
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Filling the Gap
Continued from page 5

facilitators focus on a balanced
agreement, the restorative justice
process focuses more on identifying
and understanding the harm,
reconciliation/restitution, and
prevention of future occurrences. In
fact, there is not always a written
agreement.

How Does it Work?

The mediators meet with each
party separately first in what is
called a pre-conference. The pre-
conference is used to explain the
process, gather information, and
assess the readiness of the
participants. When the offender is
ready to acknowledge (take
responsibility for) the behavior and
express remorse, and the victim feels
confident enough to talk about the
impact, then the two parties can be
brought together. The conference
situation is much like mediation
where there is an opportunity for
both the victim and the offender to
explain their points of view, as well
as to develop a plan for restitution.

Goals of Restorative Justice in
Schools

* School/Community Safety: All
individuals need the skills to
make law-abiding choices in
order to create an environment of
harmony and mutual respect

* Offender Accountability:
Offender’s acknowledgement of
his or her actions and decisions
and acceptance of his or her obli-
gations to the community and to
those directly affected by those
actions

* Victim Opportunities: Victim’s
opportunity to have feelings
acknowledged, to have effects of
harm recognized and explored,
and to become an active partici-
pant in the process of reparation

Restorative justice
fills a gap between
conflict resolution and
traditional discipline.
It addresses those

cases where there is a

clear right and wrong,

which would normally
be handled by some

sort of discipline.

Competency Development:
Offenders, as well as victims,
ought to be better able to per-
form life skills valued by the

community

Integration of Offender: Both
victims and offenders are valued
members of the school communi-
ty, and offenders should have the
opportunity to re-enter the com-
munity without further shame
and isolation so that they can
become responsible members of
the community, upholding its
laws and values

Focus on Harm: Misconduct is
not just rule breaking, a violation
of the institution, but it is a vio-
lation against people and rela-
tionships in the school and wider
school community

Focus on Present and Future: As
nothing can be done to change
the past, the process focuses on
the repair of the current harm
and the prevention of repeat
offenses in the future

Focus on Restorative Social
Discipline: Through the process,

parties confront and disapprove

of wrongdoings while supporting
and valuing the intrinsic worth of
the wrongdoer

Implications forSchools

Restorative justice fills a gap
between conflict resolution and
traditional discipline. It addresses
those cases where there is a clear
right and wrong, which would
normally be handled by some sort
of discipline. Bullying, for example,
is not appropriate for mediation
because it would be unfair to ask
the victim to compromise with the
person who is harassing him.
Instead, the offender is suspended
or placed in detention and has no
real understanding of the
repercussions and consequences of
his actions. However, taking a
restorative justice approach would
allow the offender to understand the
implications of his actions, to be
accountable for them, and to
explore ways to make things right.
Furthermore, the victim would get
to be involved in the process.

In addition to bullying/
harassment, there are several other
common behavioral issues in which
restorative justice can be helpful:
arson, assault, drug/alcohol use,
fighting, interpersonal conflicts,
tardiness, theft, truancy, and
vandalism. Similar to mediation,
restorative justice can be used
formally and informally throughout
the school and at almost any stage
of a conflict. Informal techniques
can range from affective statements
and questions, to more moderate,
small, impromptu conferences and
class meetings, to the more formal,
larger group meetings, to the very
structured victim/offender
mediation and family or community
group conferences. These techniques

Continued on page 12
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Restorative Justice: History and Current Practices

Continued from page 1

“assumes that all human beings are
of value and have the potential for
healing, growth and change.
Restorative justice or restorative
discipline in school context asserts
that the primary impact of
misbehavior is the harm done to
other individuals and to
relationships within groups”
(Umbreit 2001). Restorative justice
sees the value in hearing the parties
involved, healing the parties
involved and repairing the harm
caused. Restorative justice centers
on creating and maintaining respect
and responsibility for all parties,
encouraging emotional and spiritual
growth and development.

For those harmed, restorative
measures provide: (1) choices in
how they want to proceed; (2) an
opportunity to talk about what
happened; (3) a voice in how the
harm might be repaired; and (4) a
way to feel some power, safety, or
affirmation. (Lipchitz 2001)

For those who have harmed
others, a restorative approach
provides: (1) a chance to accept
responsibility for one’s actions; (2)
an opportunity to understand the
impact their behavior has had on
others and to develop empathy;
(3) a chance to contribute to the
solution; (4) an opportunity to make
amends; (5) an opportunity to get
assistance in developing skills to
change behavior and attitudes that
would help prevent further harm
(Lipchitz, 2001).

Interestingly, conflict resolution
skills such as “perspective taking”
and “role taking” have been found
to be a central component of
cognitive development, social
intelligence and cooperation and
moral reasoning abilities (Johnson
and Johnson, 1979). Restorative

planning.

Bob Hosea is a doctoral studentin Conflict Analysis and
Resolution at Nova Southeastern University in Fort
Lauderdale, Florida. Priorexperienceincludes business
administrationininsurance and a master’s degree in urban

De Palazzo is in her second year of the master’s programin
the Department of Conflict Analysis and Resolution at Nova
Southeastern University in Fort Lauderdale, Florida. De is
presently a program facilitator for the National Conference
for Community and Justice.

justice offers the space and the
context to practice these skills in
real life situations and contexts,
promoting essential elements of
each party’s moral development.

The roots of restorative justice
began in the criminal justice system,
and the application of this
collaborative victim-offender,
problem solving philosophy in
recent years has been primarily
through three methods or practices:
victim-offender mediation
programs, family group
conferencing and circle processes.

Victim-0ffenderMediation

Victim-offender mediation
programs originated in Canada and
have found success in many
countries, including the United
States and Europe over the past 20
years (Bazemore and Umbreit,
1998). In this process, “crime
victims and offenders meet with
trained mediators to allow the
victim to tell her or his story to the
offender, express her or his feelings
about the victimization, make the
offender aware of the harm caused
by the crime, and obtain
information about the offender and
the offense” (Bazemore, 2000). The
conclusion of the mediation results

in a reparative plan ensuring the
offender’s appropriate restoration to
the victim and/or community.

Family Group Conferencing

Community conferencing was
adapted from the traditional
processes of the Maori indigenous
people of New Zealand (Van Ness,
2000). In its modern form, Family
Group Conferencing was adopted
into national juvenile justice
legislation in 1989 in New Zealand
(Bazemore and Umbreit 1998;
Bazemore 2000). Several different
versions now exist in Australia, Asia,
Southern Africa, Europe (Van Ness,
2000), the U.S. and Canada
(Bazemore and Umbreit, 1998).
The conferencing process differs
from victim-offender mediation in
the use of a facilitator rather than a
mediator, and includes secondary
victims (family members or friends
of the victim) as well as supporters
of the offender (family members or
friends). (Van Ness, 2000)

Circle Processes

The Circle Process was adapted
from traditions of Canadian
aboriginals (Stuart, 1996) and
indigenous people of the Southern
United States (Melton, 1995). In

Continued on page 8
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Restorative Justice: History and Current Practices

Continued from page 7

this process, community members
sit in a circle and listen as offenders,
victims, their advocates, and other
speakers about the impact of a
crime. Participants then come to a
consensus about both a
rehabilitative plan for the offender
and an approach to healing viciim
and the community (Bazemore,
2000). This process is currently
being used in Canada and the
United States (Van Ness, 2000).

In the continued search for a
more encompassing program, the
principles and practices of
restorative justice have provided
new alternatives for consideration.
Howard Zehr, a pioneer in
restorative justice research in the
U.S. describes restorative justice as
“a different lens through which to
view wrongdoing” (Zehr, 1990).
Zehr’s cogent grasp of this
difference underscores restorative
justice’s contrast to the retributive
justice process currently used in the
U.S. criminal and juvenile justice
systems, also termed zero tolerance
in school systems. A program of this
type “tends to be punitive,
conflictual, impersonal and state-
centered. It encourages the denial of
responsibility and empathy on the
part of the offenders. It leaves
victims out, ignoring their needs.
Instead it exacerbates rather than
heals” (Zehr, 1997). The corrective
action taken, whether jail time or
suspension from school is concerned
with punishment for the act
committed.

Barton (2000) offers another way
to shift the kaleidoscope when
viewing the benefits of the
restorative justice model. He
explains that retributive justice seeks
to take power away from the
offender through punishment.
Restorative justice, then, seeks to

give power to the victim and hopes
to heal the relationship by allowing
both the victim and the offender to
“have voice” within a dignified,
humane and structured process.

Restorative Justice in Our
Schools

Restorative justice school
programs are being implemented
and tested in schools and school
systems throughout the United
States. These programs are being
used to address many types of issues
including theft, vandalism, minor
physical assaults, verbal assaults,
truancy and defiance of authority.
Forexample, the Oshkosh Area
School District in Oshkosh,
Wisconsin has been using a
facilitated circle conference process
to resolve bullying, harassment,
conflicts, truancy and vandalism
during the past two years. Officials
report that in the “last school year
circle conferences were held in 13
different schools, involving 301
people including students, parents
and staff. In addition approximately
855 persons received training about
restorative justice” (Oshkosh Area
School District Web site, 2002).

The Colorado School Mediation
Project uses victim/offender
mediation conferencing in two high
schools and three middle schools
located in Boulder and Broomfield
Counties. Their results reveal a
reduction in the frequency of
discipline and conflict incidences,
reduction in suspensions, feelings
that the program created a safer
school environment, and overall
belief that the restorative justice
process was more effective than
traditional discipline methods (Ierly
and Ivker, 2003). This primarily
quantitative study showed positive
results from the programs’
implementation.

Another example is the state of
Minnesota, a leader in the use of
restorative justice programs in both
the criminal and juvenile justice
settings, as well as in schools. Nancy
Riestenberg, a Prevention Specialist
with the Minnesota Department of
Children, Families, and Learning
has been instrumental in the
implementation of restorative justice
programs in schools. In an interview
with Nancy, she reminded us that
when employing Restorative Justice
in a school, one needs to believe in
and practice an egalitarian,
democratic process that involves
dialogue between the victim and the
offender (Riestenberg, Interview,
October 10, 2003). Four school
districts have been using
combinations of circle processes,
victim/offender dialogue and
classroom management programs
for several years. She reports that
two years worth of evaluations in
these districts show that restorative
practices reduced the number of
suspensions and discipline referrals

to the office (Riestenberg, 2001).

Restorative justice offers a fresh
philosophy to the conflict resolution
education field as it emphasizes
problem solving and attends to the
social and emotional needs of our
youth. As young people practice
engaging conflict constructively
through this unique conflict
intervention technique, they are also
learning about living in a more
authentic manner with their fellow
human beings. Restorative Justice
has within its tenets the desire to
allow our students to practice,
through authentic and dignity-based
dialogue, the chance to not only
repair harm but to foster a more
deliberate and peaceful way of living
in our pluralistic world.
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Creating a Restorative Discipline System:

Restorative Justicein Schools

by Ron and Roxanne Claassen

e have hope that some

day restorative justice

will be what most people
think of when they think of justice.
Maybe someday we will have to
explain to our children and
grandchildren that there was a time
when most people thought that
justice was retributive justice. But
that will not happen until
restorative justice becomes the
dominant paradigm for dealing with
crime and misbehavior.

Schools, it seems, take their cue
on how to deal with misbehavior
from the criminal justice system.
The basic mode in our classrooms
and schools is to punish (administer
consequences) students who violate
rules, just as the criminal justice
system focuses most of its energy on
determining if a law has been
violated and then administering a
proportionate punishment.
Restorative justice, on the other
hand, focuses on recognizing the
harm due to the crime
(misbehavior), how things can be
made as right as possible, and
creating a plan for a better future.
Restorative justice values
accountability, repair and
reintegration.

When we started introducing
restorative justice in the criminal
justice system (in 1982 Ron helped
start the first Victim Offender
Reconciliation Program in
California), the system leaders were
willing to refer cases that were so
minor that they might not
otherwise have worked with them

Roxanne Claassen, M.A. is a teacher with experience at
almost all grade levels through eighth grade. She is cur-
rently the eighth grade teacher at Raisin City Elementary
Schoolin California. Roxanneinitiated, developed, and
continues to train and administer the peer mediation pro-
gram, established in 1990, at herschool. In addition she
has pioneered aschool-wide discipline program called
Discipline That Restores which she jointly developed with

herhusband Ron.

Ron Claassen, M.A., M.Div., D.Min. (ABD) is the Director of
the Center for Peacemaking and Conflict Studies at Fresno
Pacific University in Fresno, California. He teaches in the
master’s program in Peacemaking and Conflict Studies and
provides community training, consultation, and interven-
tion. He is the founder and former director of the Fresno
County Victim Offender Reconciliation Program, the first
VORP in California.

anyway, or cases that had already
gone through the “justice system”
and what was left was to determine
how much restitution needed to be
paid. Soon there was recognition
among system leaders that there was
value in a restorative approach and
in victim and offender working
things out with the help of their
communities. But, there was major
resistance to utilizing restorative
justice as the primary response for
all, or at least almost all, crime. The
same has been true with schools.
Until the teacher in the classroom,
the primary disciplinarian, and the
disciplinarian for the school adopt a
restorative approach as the primary
response, conflict resolution will be
relegated to the minor or
exceptional situations.

The country of New Zealand has
demonstrated that restorative justice
can be a primary criminal justice

response. In 1990 New Zealand
legislated that all juvenile cases must
have the opportunity of a family
group conference, and only if that
fails to bring about a consensus on a
restorative justice plan would the
case proceed to a full court hearing.
The results were astounding. Within
five years, court hearings were
reduced by 75 percent, youth
incarceration was reduced by 66
percent and recidivism was reduced.

Schools could produce similarly
dramatic results. But changing
schools is even more complex than
transforming the criminal justice
system. In schools, each teacher is
the primary disciplinarian.
Legislation alone won't do it. It will
require a large-scale change in how
teachers are trained and supported
in the schools. It will require
teachers and administrators, not
only to gain new knowledge and

Continued on page 10
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Restorative Discipline System
Continued from page 9

skills, but also the commitment to
put them into practice.

That’s why Roxanne’s story is so
important. Her story demonstrates
that these changes are possible. In
addition, she demonstrates that
changing from a punitive to a
restorative approach makes teaching
more effective, reduces teacher and
student stress, and creates a safer
climate for everyone.

Roxanne’s Story

This is a confessional story of how
I have worked at discipline in my
classroom and in my school. I am
the eighth grade teacher at Raisin
City School, Raisin, California. This
story includes thinking about
peacemaking and practicing that in
what I do with my students each
day. This has been a journey that
my husband Ron and I have been
on together since Seminary and
Victim-Offender Reconciliation
Program days. It is about answering
the question: How do I put
peacemaking and restorative justice
to work in my classroom?

When I began teaching, Ron and
I noticed that the school and its
structure were very similar to the
criminal justice system. If you broke
a school rule, it was the breaking of
the rule that was focused on rather
than what relationships had been
damaged. Once it had been
determined that a rule had been
broken, and once it had been
decided who had broken the rule,
that student was to be punished.
The focus was not on bringing
those hurt by a misbehavior
together to talk for the purpose of
making things right once again
between them, or for figuring out
what agreements needed to be made
to assure that this would not

The basic mode in our
classrooms and
schools is to punish
(administer

consequences)

students who violate
rules, just as the
criminal justice system
focuses most of its
energy on determining
if a law has been
violated and then
administering a
proportionate
punishment.

happen again in the future. This
realization led Ron to write the
“Principles of Discipline that
Restores.” That is the structure we
have been working to implement at
Raisin City School.

Implementing this structure
begins with what I believe and me. I
need to decide each day either how
I am going to control the children
or how we are going to be a
community together. Will there be
punishment or making things right?
I find I need to be in an attitude of
being constructive with these
precious young people, especially
the ones who are not being
constructive. I must consider
whether or not I am willing to
continue being constructive with
them. I really can’t control the kids,
but I can control myself. I am there
to teach, and misbehavior really is

telling me that this child has
something to learn about
responsibility and accountability.
Now, most students do well no
matter what structure we have in
place. I am talking about the
students who are having a very
difficult time perhaps both at home
and at school. It is the students who
are most in trouble who seem to
benefit the most from the Discipline
that Restores structure.

Here is what I do. On the first
day of school my class and I make a
“respect agreement.” My students
and I think about and write what
we think we would be doing and
saying if students were respecting
students, if students were respecting
teachers, if teachers were respecting
students, and if we were all
respecting the facilities and
resources provided by the school.
Students spend time in their small
groups discussing this and making a
composite group list. We put all the
group lists up and read through
them. Then we decide upon the
most important items for us to put
on a whole class agreement. We
want to be sure to choose the items
that will enable us to be a respectful
community. We sign the agreement,
and throughout the course of the
year, refer to it (“Do we still intend
to keep the agreement?”) as needed
takes care of about 90 percent of
our issues. The other 10 percent of
problems are invited by me into a
restorative justice process that helps
us recognize the injustices caused by
misbehavior, asks us to decide what
we can do to make it as right as
possible, and then asks us what we
need to do so it will not happen
again in the future, and sets up a
follow-up time to see if we are
keeping our agreements.

Continued on page 11
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Restorative Discipline System
Continued from page 10

I model and directly teach the
process and strategies to students.
They practice through role play, and
then they practice as peer mediators.
The more we practice in real life
situations, and the more we explore
the concepts and ideas as we study
literature, history, science, and
math, the more we internalize this
response to conflict. It takes time,
patience, and practice to make
peacemaking our first response
rather than our last response after
hurt and damage have been done.

I carpool with two dear friends to
school each day. A week before
Christmas vacation, Janice got into
the car very upset. She had
discovered that $18 had been taken
out of her desk where she had
placed her student book order
money. Her first response was: She
was never going to offer to order
books again, she was going to cancel
all holiday activities, and she was
going to announce this first thing in
the morning. We listened. We let
her know that we certainly
understood how she felt. She felt
better. She expressed openness to
suggestions about how to approach
this announcement. She and I work
very closely together to implement
Discipline that Restores. I asked her
about the respect agreement she and
her class had made together, and
whether or not that might be a
good place to start. Somewhat
relieved (she loves those 7th
graders), she began planning her

constructive response.

This is what happened. She
started the next morning by reading
the respect agreement out loud to
the class. Then she told her students
exactly what had happened in the
afternoon when she wanted to
process the book order. She told

The more we practice
in real life situations,
and the more we

explore the concepts

and ideas as we study

literature, history,
science, and math, the
more we internalize
the restorative

response to conflict.

them that the money was gone and
how she felt. She asked for a
volunteer to summarize for her. She
gave students in her class a chance
to say how they experienced this.
Several spoke about how upset they
were to hear that such a thing had
happened. They also felt violated
because many of them had paid
money to order books. Janice
reminded them that they all knew a
process that would help make things
right. That process included coming
forward and recognizing the
injustice, figuring out how to make
it as right a possible, and discussing
a better future.

At break, they were still trying to
figure out what to do about it.
Everyone went out. One student
remained behind. He told her he
had taken the money. They
continued the process described
above. He apologized. She knew he
meant it. He still had $5 that he
hadn’t spent. He gave it to her. They
arranged for him to pay the
remaining $13 in small amounts.
He assured her that he would not
do this again, and he would let the

rest of the class know what he was
going to do. He told the class. Small
amounts of money appeared on her
desk until it was all returned. The
class had a good time celebrating
the holidays that were coming up.
This student and Janice have a
restored relationship that is even
better than they had before this
happened.

The discipline side of my job is
one of the most stimulating and
interesting aspects of teaching. The
challenge has been to figure out
how to do this myself. The other
challenge has been figuring out how
to share it, so others can do it. It is
an ongoing work that is dynamic
and changing as others begin the
practice and bring their ideas,
excitement, and expertise as they see
the changes that can happen when
students are empowered to change
their own behavior and experience
taking responsibility as the above
story illustrates.

Observations

Roxanne’s story does not fit easily
into a step-by-step process, but
some have found hearing about her
experiences helpful. When there is a
student/teacher conflict, since she is
already committed to being
constructive, she first tries her easy,
quick-fix reminders, and if that
resolves the problem, they celebrate
(maybe just a smile). If not, they
look at the respect agreement
together (maybe just a quick visual
reminder, or maybe a thorough
reading) and if that resolves the
problem, they celebrate. If it does
not resolve the problem she uses an
“I message” that states her purpose,
observation, feeling, and preference.
If that resolves the problem, they
celebrate.

Continued on page 12
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Restorative Discipline System
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If using “I messages” does not
resolve the problem, she invites
them to a cooperative problem-
solving meeting or a mediation. If
they agree, a time is set for the
meeting. If the meeting resolves the
problem, they celebrate. If it does
not, they either bring in others to
join them (parents or other
significant people) and have the
meeting again or have the student
meet with the school disciplinarian.
If another meeting resolves the
problem, they celebrate. If the
school disciplinarian gets involved,
they start with discussion of what
happened and then reconsider a
meeting. If the scudent is
uncooperative throughout all of
these processes, the school authority
structure gets involved.

This process sounds complex and
lengthy, but in the last five years the
disciplinarian has been invited only
twice, and in ten years the school
authority structure only once. All
other conflicts have been resolved at
earlier stages and most go no further
than to a reexamination or reminder
of the respect agreement.

Ron recently completed a survey
of 35 teachers who have had at least
four full days of training and have
implemented these strategies and
models. All except one identified
themselves as more effective teachers
(the one said “no change”). All
except eight said they experienced
reduced stress. Five of these
experienced more stress, but
qualified that to be during the
process, and after completing the
process reported less stress. Three
indicated no change.

We are convinced that this process
is more efficient, more effective, and
less stressful for both Roxanne and
her students. The myth of
redemptive punishment has been
uncovered and we must continue to
develop the models, strategies, and
training to implement Discipline
that Restores and accelerate our
effort to introduce restorative justice
in all of our schools and teacher
training institutions.

Filling the Gap
Continued from page 6

can be used at all stages of a
conflict: before there is escalation, at
the peak of a conflict, or even after
an incident has occurred, such as
after suspension for reintegration.

Restorative justice processes can
be used in conjunction with
traditional discipline. Sometimes the
offender is not ready to take
responsibility until after the
consequences have been imposed.
At times, the fact that the offender
is willing to accept responsibility
and make restitution could act as a
mitigating circumstance in the
imposition of a penalty. It is
important to keep in mind that
punishment will not solve the
problem, and often escalates the
problem, creating repeat offenders.

Filling the Gap

Conflict resolvers can “expand the
pic” of options by considering a
restorative justice approach, which
merges the engagement of
traditional mediation with the
desired accountability of traditional
discipline.
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